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Abstract 

The study was carried out to determine whether Turkish primary school 1st graders experienced 

reading loss during the summer holidays and whether giving book support to disadvantaged students 

during the summer holidays was effective in preventing this loss. The research was conducted with 26 

students at a rural primary school. The pretest-posttest quasi-experimental design was used, and while 

the experimental group including 12 students carried out reading activities during the summer holiday 

as part of the ‘Telafide Ben De Varım’ (I Am in for the Remedial) program, the control group 

consisting of 14 students did not participate in any summer reading. In the study, the “Error Analysis 

Inventory” prepared by Akyol (2020) based on Harris and Sipay (1990), Ekwall and Shanker (1988) 

and May (1986) was used as the data collection tool. With the Error Analysis Inventory consisting of 

Comprehension Scale, Setting Scale, and Articulation Scale, three types of reading levels are 

measured: anxiety level, instructional level and independent level. The results of the pre-test 

administered before the start of the summer vacation using this inventory revealed that the students in 

both groups generally showed poor reading performance and their average reading level was at the 

“anxiety” level. The post-test administered after the opening of the schools showed that the level of 

the control group did not change, while the experimental group increased to the “instructional” level. 

As a result of book reading activities, the reading level scores of the experimental group increased 

significantly compared to before the intervention, while there was a significant decrease in the control 

group. Based on these findings, the importance of providing book support to students living in 

disadvantaged areas to prevent summer reading loss and increasing book reading during the summer 

is strongly recommended. 
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Introduction  

Reading and writing are among the most important learning experiences for any individual. In 

addition, reading and writing form the foundation of other types of learning. Therefore, failure in 

reading and writing may lead to failure at school, and ultimately result in ending up with an 

unsatisfactory profession. Therefore, it is extremely important to acquire reading and writing skills 

properly and in a timely manner. 

The reading and writing skills are first acquired in the first grade of primary school. In the 

first grade, children first learn about the sound groups and then how to read them. Gaining fluency in 

reading and understanding what one reads requires a long time and much effort. By the end of the first 

grade of primary school, students usually have learned to read and write. However, when the 

education period is completed, not every student is literate at the same level. Some students read very 

fluently, while others read slowly and without comprehension. This gap between them is particularly 

evident in the learners who reside in rural or low-income areas. 

For learners who cannot fully acquire reading and writing skills, how to spend the summer 

vacation is extremely important. 

For learners, the summer vacation in Türkiye lasts three months. This long period may lead to 

reading loss, especially for students who have just started reading and have not yet achieved fluency 

in reading. Especially for children from low-income families, summer reading loss poses a greater 

risk. 

Summer Reading Loss 

Summer reading loss is a common problem particularly among children living in rural areas 

who are not exposed to books during summer vacation. This problem is more common among 

children from low-income or immigrant families. Significant differences have been found between the 

literacy skills of children from low-income families and their middle- and high-income peers 

(Chatterji, 2006). In low-income families, children are exposed to almost no books during the long 

summer vacation, which increases the gap between children who have adequate books and resources 

at home. Indeed, this is an important reason for the low graduation rate and the decrease in future 

human potential (McGill-Franzen, Ward, & Cahill, 2016). According to Dickinson and Tabors 

(2001), the retardation in literacy skills in early childhood is significantly related to low academic and 

reading success in older ages. 

This difference in reading skills between the children of low-income families and those of 

high-income families during the summer vacation is explained by the faucet theory in the literature. 

Alexander, Entwisle and Olson are the researchers who introduced the faucet theory, whicg states that 
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books and similar resources can be used by all children when schools are open. During this period, the 

faucets are on and the resources flow for the children. However, this is not the case during the 

summer holidays. Schools remain closed during the summer and access to books is limited. In this 

period when schools are closed, children from low-income families who do not usually have books 

and similar resources at home experience losses for three months, while children from high-income 

families continue to learn because they have access to books and similar resources. In other words, 

when the summer vacation ends, the gap between them becomes wider. This may actually grow up to 

a few years of achievement gap by the time they graduate from the secondary school (Alexander, 

Entwisle, & Olson, 2007). According to Borman and Dowling (2006), if economically disadvantaged 

students cannot catch up with their peers in early grades, a two-year reading achievement gap can be 

expected in secondary school. According to another study, students from middle-income families tend 

to increase their reading skills slightly during the summer holidays, while students from low-income 

families show a significant loss in reading skills, leading to a three-month gap between the two groups 

when schools open (Cooper et al., 1996).  According to Alexander, Entwisle, and Olson (2007), 80% 

of the difference in achievement between children from low and high socioeconomic status 

communities is due to summer reading loss. 

Very few studies in Türkiye have focused on summer reading loss, and therefore, no measures 

have been undertaken to prevent summer reading setback. However, in some studies, teachers 

cautioned that the long summer vacation causes reading loss in students (Arı, 2004; Babayiğit & 

Erkuş, 2017). Summer reading setback has been on the agenda for many years, especially in the USA 

and some European countries, and there has been a lot of research on it. For example, students in New 

York City were found to have summer reading loss in 1983 (Hayes & Grether, 1983). Many 

subsequent studies have confirmed that students experience summer reading setback (Borman & 

D'Agostino, 1996; Cooper, Nye, Charlton, Lindsay, & Greathouse, 1996; Entwisle, Alexander, & 

Olson, 1997; Pedersen, 2012). 

Summer Reading Programs 

In the USA, summer reading programs have long been implemented to prevent the reading 

loss in children from low-income families during the summer vacation and to close the gap between 

them and their peers. So much so that more than 14 million children benefited from the summer 

program in the USA in 2010 (America After 3 PM, 2010). These programs can be implemented 

through libraries as well as through schools. 

Researchers state that children who read during the summer are less likely to experience 

reading loss (Heyns, 1987). A study conducted by comparing international test scores in 27 countries 

determined that a home library is as important as parent education (Evans, Kelley, Sikora, & Treiman, 
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2010). In addition, the effect of summer school is greater for children who have fewer books at home 

because each book counts for low-income families where books are rare (Evans, Kelley, Sikora, & 

Treiman, 2010). 

Summer reading programs are designed in various ways. Most of these programs are not 

teacher-guided but rather encourage voluntary and independent reading, where children are given 

books to take home (Allington et al., 2010; Kim & Guryan, 2010; White, Kim, Kingston, & Foster, 

2014; Wilkins et al., 2012). This type of program is often preferred because of its low cost. In some 

other programs, some teachers are assigned to work in groups to help children achieve fluent reading, 

in which students are given books to read, come to school once a week and do reading activities with 

the guidance of their teacher. According to Kim and Quinn (2013), teacher-oriented reading programs 

support student development better than those in which students take books home independently. 

Whichever type of program is preferred, providing books to low-income families during the 

summer holidays, especially in rural areas, helps prevent children's reading loss. According to 

Lindsay (2013), such programs not only prevent retardation in reading, but also contribute to 

developing a positive attitude towards reading, fluency in reading, more and longer reading, and 

better reading comprehension (McGill-Franzen & Ward, 2015). Researchers make the following 

suggestions to increase the effectiveness of summer reading programs: 

• Owning a book is more effective than borrowing it. Therefore, if possible, books should be 

given to children permanently, not on loan. 

• Informing and guiding parents about the program increases the effectiveness of the program. 

• Guiding teachers in associating books with other literacy activities increases the effectiveness 

of the program. 

• Choosing the books that students will read increases the effect. 

• If the program is to be carried out under the guidance of a teacher, the number of student 

groups should be kept low and each group should not exceed 12 students. 

Considering these suggestions will increase the success of a summer reading program to be 

implemented. Furthermore, the due adaptations should be made by considering the specific conditions 

and needs in the Turkish context. 

Purpose of the Study 

No study has been found in Türkiye focusing on summer reading loss and aiming to produce a 

solution for it. However, primary school teachers in Türkiye, especially in rural areas, frequently 

observe summer reading loss in their students. So much so that the first few months of the 2nd grade 

are usually spent with the repetition of reading activities or the efforts to bring the students who 

regressed in reading to the level at the end of the 1st grade. Therefore, that no scientific studies have 
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been conducted yet on this problem is a major shortcoming, which teachers often experience. Summer 

reading loss is not only a problem of Türkiye. Summer reading loss is a common problem in many 

developed countries such as the USA. Although the international studies on this problem began in the 

1960s, the lack of research on it in Türkiye is particularly noteworthy. On the other hand, schools 

were frequently closed during the Covid-19 pandemic, and students has to attend distance education, 

which restricted students’ access to education, especially in rural areas with limited internet access. In 

other words, while reading loss was previously limited only to the summer holiday, it went on almost 

the whole year during the pandemic.  

Based on these facts, it is important to conduct a study to determine the current status of 

summer reading loss in Türkiye, along with a need for research probing for potential solutions for it. 

As such, the current study aimed to determine whether primary school first grade students experience 

reading loss during the summer vacation and to find out whether providing book support to 

disadvantaged students during the summer vacation (book reading activities) is effective in preventing 

summer reading loss. 

Method  

Research Design  

Conducted to determine whether primary school first grade students experience reading loss 

during the summer vacation and whether providing book support (book reading activities) during the 

summer vacation is effective in preventing summer reading loss, this study has a quasi-experimental 

design with a pre-test post-test control group. While this design provides the researcher with a high 

statistical power, it allows the findings to be interpreted in a cause-effect relationship (Büyüköztürk, 

2019). 

Sample 

The research was carried out with 26 primary school first grade students in a village primary 

school in İscehisar district of Afyonkarahisar province of Türkiye. The experimental group consists of 

12 students and the control group consists of 14 students. The experimental group voluntarily 

participated in the program named ‘I'm In for Recovery’, which started during the summer vacation. 

Data Collection Tools 

To reveal the reading levels of the students in the study, the Error Analysis Inventory adapted 

by Akyol (2020) from Haris and Sipay (1990), Ekwall and Shanker (1988) and May (1986) was used. 

With the inventory, students' reading and reading comprehension levels can be determined. During 

the implementation of the inventory, the comprehension levels of the readers are determined by the 
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answers from the questions asked about the text and the word recognition and phonetic mistakes made 

by the students in the reading aloud part. 

Three types of reading levels are determined through the Error Analysis Inventory (Akyol, 

2020): 

1. Anxiety Level: It shows that the reader makes too many reading errors and understands very 

little of what s/he reads. 

2. Instructional Level: It shows that the student needs the support of a teacher or an adult in 

reading and comprehension. 

3. Independent (Free) Level: It means that the student reads at her/his level and understands 

what s/he reads without the need for the support of any other person. 

The Error Analysis Inventory consists of comprehension scale, articulation scale and setting 

scale. If the sum of the scores obtained by the student from these scales is below 180, the level of 

anxiety is in the range of 180-240 points, the education level is at the independent level if it is higher 

than 240 points. 

The text titled “Sunday” in the book “Informal Reading Inventory” written by Karasu, Girgin 

and Uzuner (2013) was used as the reading text in the Error Analysis Inventory, with the permission 

of the authors. This text represents the story genre, and consists of 122 words. For the comprehension 

scale of the inventory, a total of eight questions were prepared, four of which were simple 

comprehension and four were in-depth comprehension. While most of the questions were taken 

directly from the questions prepared for the text from the relevant book, a small number of questions 

were revised and updated. 

Data Collection 

At the end of the spring semester before the summer vacation began, the reading skills of the 

1st grade students were measured using the Error Analysis Inventory. While the experimental group 

consisting of 12 students was reading books during the summer vacation as part of the ‘I'm In for 

Recovery’ program, the control group of 14 students did not participate in the summer reading 

activities. While the students were reading under the supervision of the teacher during the course, 

book support was also provided for them to read at home and the books they read were followed up. 

In the first week when schools opened, students’ reading skills were re-measured using the same text 

and inventory. 

Data Analysis   

The Error Analysis Inventory was used to measure students’ reading skills. To determine the 

comprehension level the student, simple comprehension questions and deep comprehension questions 
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about the text were prepared. The total score the student gets is divided by the total score he/she 

should get, and thus the percentage score is calculated. Scoring is calculated as follows (Akyol, 2020): 

 For simple comprehension questions: 

• “2” for fully answered questions, 

• “1” for partly-answered questions, and 

• “0” for questions that are not answered. 

For in-depth questions: 

• “3” for questions answered fully and thoroughly, 

• “2” for those which have some shortcomings but give more than half of the expected answer, 

• “1” for half of the expected answer, 

• “0” point for those that are not answered at all. 

In the articulation and setting scale, the words that the student reads incorrectly are recorded, 

and then the percentile score is calculated by dividing the total score the student gets by the total score 

he/she should get. The scoring is calculated as follows (Akyol, 2020): 

Setting scale scores: 

• “0” for Never read 

• “1” for The Word Given by The Teacher 

• “2” for Not Containing the Same Words/Structures 

• “3” for Containing the Same Words/Structures 

• “4” for Using the Same Words as the Author. 

• “5” for Self correction.” 

To increase the reliability, the data collected from the students were scored by an expert in 

this field together with the researchers. The scoring showed that the reading levels of the students 

determined both by the researchers and the expert were the same. 

To determine whether the data collected in the study showed a normal distribution, a 

normality test was performed with the SPSS program. Since the number of data was less than 30, the 

Shapiro-Wilk test was performed, and the data were found to be normally distributed before and after 

groups was analyzed with the independent-samples t-test. Since the normality result of the posttest-

pretest difference within the groups did not show normal distribution, the Wilcoxon signed-rank test 

was performed. 
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Results 

Pre-Intervention Results 

The Error Analysis Inventory was used to determine the reading skills of the students at the 

end of the 1st grade. Accordingly, the inventory scores of the students in the experimental and control 

groups before the intervention are presented in Table 1. 

Table 1. The Scores of the Groups before the Intervention 

G
ru

o
p

 

No. Name of Student 

Pre-Intervention 

No. of Word per 

Minute 

Comprehension 

Scale 

Setting 

Scale 

Articulation 

Scale 
Total 

E
x

p
er

ie
m

en
t 

1 Hatice 23 65 38 78 181 

2 Ayşe 50 40 40 48 128 

3 Fadime 17 55 33 57 145 

4 Emir 16 25 36 56 117 

5 Mert 27 70 52 77 199 

6 Gizem 20 20 44 74 138 

7 Nimet 44 80 50 73 203 

8 İbrahim 55 85 88 77 250 

9 Buse 21 35 45 57 137 

10 Derya 20 40 38 63 141 

11 Hakan 31 40 61 73 174 

12 Tolga 36 55 58 71 184 

- Mean 30 50,8 48,5 67 166,4 

C
o

n
tr

o
l 

1 Sefa 31 70 42 73 185 

2 Ali 10 20 48 42 110 

3 Seda 44 70 92 80 242 

4 Elif 13 90 40 63 193 

5 Erdem 25 30 55 77 162 

6 Merve 43 50 44 68 162 

7 Volkan 52 75 69 63 207 

8 Arda 26 50 70 54 174 

9 Burcu 33 55 46 68 169 

10 Hilal 18 40 38 57 135 

11 Filiz 43 60 52 74 186 

12 Ahmet 27 40 50 78 168 

13 Kadir 20 35 42 70 147 

14 Mehmet 19 25 33 69 127 

 - Mean 28,8 50,71 51,5 66,8 169 

As seen in Table 1, according to the results of the pretest before the summer vacation, the 

students in the experimental and control groups generally showed poor reading performance and their 

average reading level was at the “anxiety” level (<180). Before the intervention, the average of the 

number of words read by the students in both groups per minute and the average of the scores they got 

from the comprehension, setting and articulation scales were also very close to each other. The 

independent t-test, which was conducted to determine whether there was a significant difference 
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between the reading skills of the students in the experimental and control groups before the 

intervention, is presented in Table 2. 

Table 2. Comparison of the Groups before the Intervention 

 
Group N Mean S sd t p 

Pretest 
Exp. 12 166,41 38,91 

24 -,186 ,854 
Control 14 169,0714 33,85 

The t-test analysis showed no significant difference between the reading level scores of the 

groups before the intervention. Therefore, the groups can be said to be equivalent to each other before 

the intervention (p>0.05). 

Post-Intervention Results 

The number of books read by the experimental group and the control group during the 

intervention process is presented in Table 3. 

Table 3. Number of Books that Students Own and Read in the Process 

Group No. Name of Student No. of books at home 
No. of Books read during 

the Intervention 

E
x

p
er

ie
m

en
t 

1 Hatice 3 9 

2 Ayşe 2 15 

3 Fadime 4 6 

4 Emir 2 8 

5 Mert 3 10 

6 Gizem 5 9 

7 Nimet 9 14 

8 İbrahim 11 8 

9 Buse 1 11 

10 Derya 2 6 

11 Hakan 3 9 

12 Tolga 4 7 

- Mean 4,08 9,3 

C
o

n
tr

o
l 

1 Sefa 2 2 

2 Ali 0 1 

3 Seda 7 2 

4 Elif 5 2 

5 Erdem 1 5 

6 Merve 2 3 

7 Volkan 8 2 

8 Arda 5 2 

9 Burcu 6 3 

10 Hilal 4 1 

11 Filiz 3 1 

12 Ahmet 6 2 

13 Kadir 3 4 

14 Mehmet 1 2 

  - Mean 3,92 2,2 
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As can be seen in Table 3, the number of books in the homes of the students is quite low (four 

books on average). This average was determined based on the statements of the students. The number 

of books read by the students in the experimental group during the intervention was monitored and the 

students were observed to read an average of 9.3 books in this process. On the other hand, the number 

of books read by the control group could not be monitored, and student statements were taken as the 

basis. 

The measurement was repeated at the end of the summer holiday, when the schools opened, 

and the scores of the experimental and control groups are presented in Table 4. 

Table 4. Scores of the groups after the intervention 

G
ro

u
p
 

No. Name of Student 

Post-Intervention 

Words Read per 

Minute 

Comprehen

sion Scale 
Setting Scale 

Articulation 

Scale 
Total 

E
x

p
er

im
en

ta
l 

1 Hatice 30 90 54 80 224 

2 Ayşe 56 85 63 80 228 

3 Fadime 17 65 48 65 178 

4 Emir 18 40 44 68 152 

5 Mert 29 90 57 74 221 

6 Gizem 32 60 38 70 168 

7 Nimet 54 70 60 86 216 

8 İbrahim 61 85 87 74 246 

9 Buse 29 50 50 63 163 

10 Derya 23 45 43 61 149 

11 Hakan 34 45 66 78 189 

12 Tolga 39 65 60 71 196 

 Mean 35,1 65,8 55,8 72,5 194,1 

C
o

n
tr

o
l 

1 Sefa 23 55 41 68 164 

2 Ali 8 20 38 41 99 

3 Seda 51 75 81 76 232 

4 Elif 11 80 44 54 178 

5 Erdem 20 25 60 78 163 

6 Merve 46 45 48 74 167 

7 Volkan 49 65 72 61 198 

8 Arda 28 50 57 72 179 

9 Burcu 30 50 50 66 166 

10 Hilal 18 30 33 60 123 

11 Filiz 47 55 52 75 182 

12 Ahmet 25 35 48 73 156 

13 Kadir 18 35 45 70 150 

14 Mehmet 20 30 34 61 125 

   Mean 28,1 46,4 50,2 66,3 163 

As can be seen in Table 4, the results of the second measurement performed after the opening 

of schools show that the control group's level (Anxiety) did not change, while the level of the 
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experimental group increased to the Instruction level. Another remarkable finding is that while the 

average score of the control group from the inventory was 169 before the summer holiday, the score 

decreased to 163 afterwards. The mean score of the experimental group, which was 166.4 before the 

intervention, increased to 194.1 afterwards. Another finding is the increase in the mean score of the 

experimental group on the comprehension scale after the intervention. During this period, the mean 

score of the control group decreased. Again, when the average number of words read per minute was 

examined, an increase was observed in the experimental group, while the average of the control group 

did not change compared to before the intervention. The result of the independent t-test, which was 

conducted to determine whether there was a significant difference between the reading skills of the 

students in the experimental and control groups after the intervention, is presented in Table 5. 

Table 5. Comparison of the groups after the intervention 

 
Group N Mean S sd t p 

Post-test 
Exp. 12 194,17 32,59 

24 2,412 ,024 
Control 14 163 33,06 

The t-test revealed a significant difference in favor of the experimental group between the 

reading level scores of the groups after the intervention (p<0.05). Wilcoxon Signed Rank Test results 

for within-group differentiation are presented in Table 6. 

Table 6. Within-group differentiation 

 
Post test – Pre test N Rank Mean Rank Total z p 

Exp. 

Negative Ranks 1 1 1 
 

-2,981 
,003 Positive Ranks 11 7 77 

No Diff. 0 
  

Control 

Negative Ranks 10 8,75 87,50 

-2,199 ,028 Positive Ranks 4 4,38 17,50 

No Diff. 0 
  

Considering the differentiation within the group, since the p value (p<.003 and .028) is less 

than 0.05, there is a significant difference between the scores before and after the intervention for both 

groups. Thus, while the reading level increased significantly in the experimental group after the 

intervention, the reading level fell significantly in the control group. 

Discussion, Conclusion and Recommendations  

Although summer reading loss or retardation continues to be a serious problem frequently 

encountered by teachers working in disadvantaged areas, the scarcity of studies on summer reading 

loss in Türkiye, and the lack of any preventive measures are a definite cause for concern. As such, the 

current study aimed to determine whether first-year students experienced reading loss during the 

summer holiday and to determine whether providing book support (book reading activities) during 

this holiday was effective in preventing summer reading loss. 



Educational Policy Analysis and Strategic Research, V18, N2, 2023 

© 2022 INASED 

 

81 

Our results clearly show that first grade students living in a disadvantaged region and who did 

not participate in reading activities during the summer vacation experienced reading loss. Our 

literature review revealed that the studies to determine the summer reading loss in Türkiye are quite 

inadequate Yıldız (2014) found that reading speed of the 4th grade students decreased significantly 

after the summer holiday compared to the pre-holiday. Comparing public and private school students, 

Yıldız et al. (2021) examined how the fluent reading skills of students who were in the first grade at 

outbreak of the Covid-19 pandemic developed during the second grade and whether they had any 

learning losses.  They found that the public school students could reach the reading speed that the 

private school students had at the beginning of the year only at the end of the year, and there was a 

one-year difference in reading speed between the two groups. They also determined that public school 

students’ reading errors increased twice as much compared to the pre-pandemic period. These results 

are also important because they show that socioeconomic level is a determinant variable on reading 

loss, In some other studies, teachers mentioned that the long summer vacation causes reading loss. 

Focusing on the concepts of learning, memory and forgetting, Arı (2004) found that the long summer 

vacation causes learning loss and recommended offering support activities during this period. In their 

study titled “Problems and solution proposals in the process of primary literacy teaching,” Babayiğit 

and Erkuş (2007) report teachers’ observation that their students had forgotten some reading and 

writing elements during the transition from first grade to second grade, after vacation. International 

studies also confirm that students experience reading loss during the long summer vacation (Borman 

& D'Agostino, 1996; Cooper, Nye, Charlton, Lindsay, & Greathouse, 1996; Entwisle, Alexander, & 

Olson, 1997; Pedersen, 2012). 

We found that doing reading activities and providing book support to students during the 

summer vacation prevented summer reading loss and improved reading skills. That providing book 

support to disadvantaged students during the summer vacation or summer reading programs prevents 

reading loss has been demonstrated by many studies (Allington et al., 2010; Borman & Dowling, 

2006; Kim & Guryan, 2010; Lindsay, 2013; McDaniel et al., 2017; White, Kim, Kingston, & Foster, 

2014; Wilkins et al., 2012). According to Lindsay (2013), summer reading programs are effective in 

preventing reading loss, in developing a positive attitude towards reading and ensuring fluency in 

reading. However, such a program is not implemented during the summer vacation in Türkiye. 

Unfortunately, whether children read or have access to books during their summer vacation is not 

known. No efforts are made to keep track of students' reading status, and monitoring their progress 

depends entirely on the individual efforts of the teachers. As such, the program, ‘Telafide Ben De 

Varım - I Am in for the Remedial’, which was put into practice during the summer vacation at the end 

of the 2020-2021 academic year, provided an opportunity for summer reading activities and book 

reading follow-up. Whereas the reading skills of the students who participated in the program 

improved, and the students who did not participate in the program experienced reading loss. 
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Researchers think that summer reading loss may be caused by various factors such as the lack 

of opportunities like insufficient reading materials at home, absence of literacy-rich activities like 

using libraries, and being unable to interact with interesting texts (Alexander, Entwisle, & Olson, 

2007; Buckingham, Beaman, & Wheldall, 2014; Von Hippel, Workman, & Downey, 2018). For this 

reason, libraries in developed countries organize summer reading programs and encourage student 

participation in these programs. Schools can easily assume this role in Türkiye. Especially in 

disadvantaged areas and rural schools, organizing summer reading programs at a very low cost can be 

effective in reducing the losses of children with limited access to books. For this, it is necessary to 

have a library or classroom bookcases, especially in schools in rural areas. However, studies (Dilekçi, 

2022) show that one third of the schools in our country do not have a library and that the ones that do 

are insufficient. 

Recommendations 

Listed below are some recommendations based on the findings and aimed at increasing the 

potential benefits of summer reading activities: 

• Children's access to books should be increased in disadvantaged regions. 

• Summer reading programs should be implemented especially in disadvantaged regions. 

• It would be helpful to include different types of books (informative, poetry) along with stories 

in summer reading activities. 

• If students are allowed to select the books they will read they will be more interested in 

reading. 

• If the program is to be implemented under the guidance of a teacher, it will help to keep the 

number of students in the groups low. 

• Different reading techniques (repeated reading, paired reading, choral reading, etc.) can be 

included in summer reading activities. 

Policy Implications 

Summer reading loss is a common and serious problem experienced by children who do not 

read enough books during their summer holiday when schools are closed. This problem is common 

especially among students who live in disadvantaged areas and are just learning to read. This loss of 

reading skills in the early years tends to continue and becomes increasingly difficult to compensate 

for in later years. Therefore, efforts to prevent reading loss are crucial. This research has determined 

that implementing summer reading programs and providing book support to students in rural areas are 

effective in reducing reading losses. This study is significant in providing policymakers with an 

effective and cost-efficient solution to address summer reading loss. In recent years, in an attempt to 

compensate for the losses during the Covid-19 pandemic, various courses have been offered during 

the summer vacation for certain grade levels in our country. However, upon examining these courses, 
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no program specifically aimed at preventing reading loss was found. This research has shown that 

implementing book reading programs during the summer vacation for primary school students and 

providing book support to students in rural areas can be beneficial in reducing reading losses. 

Therefore, this study can contribute to policymakers in preventing potential learning losses in later 

years by addressing reading losses in the early years. 
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