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Abstract 

This study intends to determine the effects of parenting styles, as perceived by parents, on high school 

students’ achievement goal orientations. The study was conducted on 497 students and their parents 

selected via simple cluster sampling from public high schools of the Ministry of Education in Amasya, 

a city in Turkey. Data were collected by means of a personal information form prepared by the 

researcher, the Parents Attitude Scale (PAS) and the 2x2 Achievement Goal Orientation Scale. Data 

analysis includes multiple regression analysis, as well as descriptive statistics. Based on research 

findings, parenting styles perceived by parents can be listed as democratic, overprotective, permissive 

and authoritarian. Students’ achievement goal orientation follows the order of learning-approach, 

learning-avoidance, performance-approach and performance-avoidance. Another finding obtained in 

the study shows a positive and medium level relationship between parenting style and learning 

approach orientation and a positive and low level relationship between parenting style and learning 

avoidance orientation. Democratic and overprotective parenting styles were found to have the 

strongest and the most significant impact on learning approach orientation whereas overprotective and 

permissive parenting styles had the most significant impact on learning avoidance orientation. 

Parenting style was found to have a low level positive relationship with performance approach and 

performance avoidance orientation. Analyses show that authoritarian and overprotective parenting 

styles had the most significant impact on both orientations.  
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Introduction 

Family is the setting in which children gain necessary skills, such as decision-making, 

responsibility, showing respect to others, showing affection and receiving love, fulfilling social roles 

and expressing creativity (Dil & Bulantekin, 2011) and start their first education. While raising their 

children, parents use different methods based on various attitudes and behaviours.  Attitudes and 

behaviours that parents have may change according to their personal characteristics, their social and 

psychological situations, the characteristics of the child and the behaviour that the child displays. All 

these variables cause parents to display different behaviours which form their parenting style. 

Parenting style has a crucial role in a child’s social and educational development. Parenting Style is a 

psychological structure that represents standard strategies parents use in child rearing and includes 

parental attitudes and behaviours (Kordi & Baharudin, 2010). Parenting style has an effect on self-

efficacy, self-respect, self-development, and academic motivation, as well as the behaviours of the 

individual (Brown & Iyengar, 2008). 

One of the issues affecting individual learning is the parent’s attitude towards the child. 

Another concept related to student achievement is achievement goal orientation. Achievement goal 

orientation is a socio-cognitive theory that focuses on the reasons for involvement in learning tasks 

and their goals in terms of personal achievement (Middleton & Midgley, 1997). Achievement goal 

orientation can be expressed as individuals’ personal beliefs established to arrange their skills or to 

reveal the goals set out to be successful (Ames, 1992) and also personal perceptions about the reasons 

for learning and focusing on goals to continue being successful (Kaplan & Maehr, 2007). In this 

context, it can be said that achievement goal orientation makes a difference in students’ behaviours 

(Buluş, 2011) at school and their use of different learning strategies (İzci & Koç, 2012). These 

differences can also be seen in students’ academic success.  

This study intends to examine the effects of parenting style, as perceived by parents, on high 

school students’ achievement goal orientations. It is believed that the findings of this study regarding 

the relationship between parenting style and achievement goal orientation will be important in terms of 

generation of data for teachers and parents to provide students with healthier educational outcomes. 

While there are some studies in the literature which investigates the association between the two 

variables in question (Lamborn, Mounts, Steinberg, & Dornbusch, 1991; Mital, 2011; Gonzalez, 

Greenwood & WenHsu 2001; Lerdpornkulrat, Koul, Sujivorakul, 2012; Mahasneh, 2014), no study 

has so far focused on the relationship between parenting style and achievement goal orientation in 

Turkey. So it is believed that this study will contribute to the literature. 

This study seeks for the answers to the questions provided below; 

1. What are students’ achievement goal orientations? 
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2. What are the parenting styles as perceived by parents? 

3. Is there any relation between parenting styles and students’ achievement goal orientation? 

Literature Review 

This section provides a theoretical framework on parenting styles and achievement goal 

orientation.  

Parenting Style 

Parental attitudes and behaviours that are performed while raising children have a significant 

impact on children’s future behaviour as well as shaping behaviour at early ages. Children must have 

healthy relationships with their parents in order to display consistent behaviours in society, to be self-

sufficient, to gain necessary social skills, and achieve his/her independence. This is closely related 

with parental attitudes and behaviours; i.e. the parenting styles that the parents adopt. The most 

common parental attitudes are classified as democratic, authoritarian, permissive, apathetic and 

overprotective (Akça, 2012). 

With democratic parents, not only are children supervised, but there is a sensibility to their 

immediate needs as well. Parents are immensely sensitive, consistent, decisive, permissive, reassuring 

and supportive to children (Çağdaş ve Seçer, 2006). These parents encourage their children to be 

independent while they keep controlling the actions of their children. Despite the fact that the final 

responsibility lays with the parent, the children are also consulted in these families. Therefore, the 

children believe that their views are also important. It is probable that children with democratic parents 

are social, autonomous and highly responsible (Baumrind, 1991). Developmental psychologists attest 

that the most appropriate parenting style for raising children, especially adolescents, is the democratic 

style (Steinberg, 2001). This type of family environment provides young individuals with 

opportunities to trust themselves within certain limits and to develop a healthy autonomy (Kopko, 

2007). Children raised in this type of family structure can maintain their lives as individuals who have 

self-confidence, are entrepreneurs, are creative, are able to express their thoughts and produce 

alternative solutions to problems.  

Authoritarian parents display little warmth and a high degree of control. They are strict 

disciplinarians and use a punitive and restrictive style. Authoritarian parents expect their children to 

obey rules and instructions set by them without questioning. Authoritarian parents may use 

expressions such as “You will do that, because I say so”. These behaviours may cause the adolescent 

to be dependent and rebellious. Rebellious adolescents display aggressive behaviours, whereas 

obedient/submissive adolescents can be dependent on their families (Baumrind, 1991). It is a parenting 

style which exists in patriarchal societies (Tuzcuoğlu & Tuzcuoğlu, 2007). These parents consider 
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themselves as representative of social authority (Aksaray, 1992), and they concentrate on children’s 

mistakes and failures (Gander & Gardiner, 1995), exhibiting excessive authoritarian attitudes (Vural, 

2004). 

Permissive parents display a high degree of warmth, but they are undemanding and do not 

have high expectations. According to this permissive and passive parenting style, the only way to 

show love to adolescents is to indulge all their wishes. Expressions such as, “Of course you can stay 

out late if you want” may be used by these parents. Permissive parents do not want to cause 

disappointment by saying no. Therefore, adolescents may make many decisions independently from 

their parents. This situation may cause difficulties for the adolescents in controlling themselves and 

may result in tendencies to display egocentric behaviours (Baumrind, 1991). The permissive and loose 

attitudes of the parents cause children to be spoiled and expect that they will be given priority over the 

other individuals in the society. When they are not given priority, the individuals feel restless and 

uncomfortable and cannot adapt to social relationships outside the family (Ekşi, 1990). 

With apathetic parents, since parents feel the excitement and enthusiasm of being a parent at 

low levels, this situation may affect their relationships with their children. They generally evaluate the 

events independently from their lives while meeting children’s needs and may ignore some needs, 

even in the strangest situations. This may create a lack of self-control. Moreover, children’s self-

respect and proficiency levels may be affected negatively (Baumrind, Larzelere & Owens, 2010). 

Overprotective parents control the environment more than required since they perceive it as 

hostile and dangerous. The factors that make this happen may be the death of the first child, having a 

difficult pregnancy period or unable to have children in long terms, or having grown up in an apathetic 

environment during their childhood (Çağdaş ve Seçer, 2006). Parents exhibiting these attitudes may 

cause their children to be unable to develop their own power since they show a control and sensitivity 

beyond expectation. Children raised in this kind of environment may show behaviours, such as being 

excessively independent from others, disappointed, insecure and rebellious (Tuzgöl, 1998). In 

addition, these individuals cannot develop good self-management of emotions and as a result, they 

may grow up to be individuals who are indecisive, unsatisfied and irresponsible (Yavuzer, 2000). 

Achievement Goal Orientation 

At the turn of the 20th century, achievement goal orientation theory was regarded as a 

pioneering approach to motivation.  The main focus of this theory is identifying the reasons for school 

and in-class achievement, rather than identifying the degree of motivation to learn in numeric terms 

(Kaplan & Maehr, 2007; Elliot & McGregor, 2001). Achievement goal orientation can be expressed as 

individuals’ personal beliefs established to arrange their skills or to reveal the goals set out to be 
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successful (Ames, 1992) and as personal perceptions about the reasons for learning and focusing on 

goals to continue being successful (Kaplan & Maehr, 2007; Pintrich, 2000). 

Achievement goal orientation informs us about why and how individuals study to succeed. 

That is to say, achievement goal orientation is the main reason individuals are motivated to succeed. 

This theory is interested in why students follow a certain path in order to succeed in tasks by focusing 

on goals to continue their achievement (Kaplan & Maehr, 2007; Pintrich, 2000). This theory was 

created to reveal the reasons behind student performance while undertaking classroom activities, 

learning formations and academic tasks. At the same time, achievement goal orientation theory 

focuses on what the students think while identifying goals in the situations mentioned above. In fact, 

the desire to succeed and to avoid failure motivates individuals (Middleton & Midgley, 1997). In this 

context, it can be said that achievement goal orientation also has an effect on shaping students’ school 

behaviours (Buluş, 2011). 

Although there are different types of achievement goal orientation, they can be subsumed into 

two broad categories: performance goal orientation and learning goal orientation. 

Performance Goal Orientation dwells on displaying skills by taking others as references and 

is based on proving ability or avoidance of seeming incompetent (Jagacinski & Duda, 2001). 

Performance goal orientation has outcomes such as unwillingness to ask for academic support (Ryan 

& Stiller, 1991), cheating (Anderman, Griesinger & Westerfield, 1998), withdrawal in the face of 

failure (Dweck & Leggett, 1988) and use of artificial browsing strategies (Greene & Miller, 1996). To 

be judged well by others is very important for students with performance goal orientation and these 

students avoid being evaluated negatively. These individuals are generally extrinsically motivated. 

When they make mistakes, they perceive them as failure and may easily quit what they are studying. 

These individuals have a hard time facing difficult situations, pay attention to look competent and try 

to make a good impression by putting effort into being successful or avoiding failure (Greene & 

Miller, 1996). Performance goal orientation points to a low degree of performance avoidance and 

intrinsic motivation whereas performance approach can be said to have a positive relationship with 

performance. According to Pintrich (2000), while students with performance approach orientation aim 

to be the best in class, to be the student with the best performance and the one with the highest grades 

compared to classmates and to focus on looking successful rather than learning, students with 

performance avoidance orientation avoid being unqualified, looking incompetent when compared with 

others, being the student with the lowest performance and receiving the worst grades in the classroom. 

According to Özgüngör (2014), in performance-approach orientation, individuals have the effort of 

proving superiority to others on the academic level, whereas those who are in performance-avodiance 

orientation are in the situation of trying not to show herself/himself as weak on academic level. 
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In classrooms where the majority of students have performance approach orientation, 

academic progress is slow, learning is based on rote learning rather than meaningful learning and all 

activities are undertaken for the sake of getting good grades (Kaplan & Maehr, 2007). Also, students 

with this type of learning orientation may want to be successful to ensure parental satisfaction, to 

dominate the classroom, to feel important and to avoid looking stupid or avoid feelings of shame 

(Pajares, Britner & Valiante, 2000). 

Learning goal orientation is related to student desire to have a complete command of the topic 

and to learn well in the learning process. Students with learning goal orientation consider skills to be 

equal to learning. Individuals with this type of orientation believe that effort increases the ability to 

gain skills and compare their past and current performances to determine their development (Schunk, 

1996). Those who have learning goal orientation know how problems occur and how to cope with 

them. They never decrease their motivation when they come across difficult situations. They try to do 

their best on the basic tasks during this process. They use different cognitive strategies and methods 

during the learning process (İzci & Koç, 2012).  

Research shows that individuals with learning goal orientation are successful in learning 

(Pajares & Cheong, 2003; Tanaka & Ysmauchi, 2001). Learning goal orientation is evaluated through 

approaching and avoidance dimensions, as in performance orientation. According to Pintrich (2000), 

while students with learning goal orientation aim to learn the topic in depth, develop themselves, show 

progress and exceed the standards they have determined, students with learning avoidance orientation 

avoid being misunderstood, not being able to learn the topic completely and making wrong 

connections with their previous learning.  

When individuals decide what they want to learn based on their interests and expectations, 

they have intrinsic motivation to complete tasks (Amabile, 1996). However, when they learn only to 

get good grades without the expectation to improve themselves, they will develop extrinsic 

motivation. Intrinsic and extrinsic motivation correspond to learning approach orientation and 

performance approach orientation, respectively. Compared to students with performance approach 

orientation, students with learning approach orientation are motivated to succeed for longer periods of 

time and are more successful at associating knowledge in cognitive processes (Potter, Christine & 

McCormick, 1994). 

Material and Methods 

This study is a descriptive one which was designed as a correlational research so as to 

determine the effects of parenting styles, as perceived by parents, on high school students’ 

achievement goal orientation. Berends (2006) defines the researches aiming to determine certain 
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variables as correlational research type. In this type of studies, the beliefs, values and attitudes are 

described in a systematic way (Williamson, Karp & Dalphin, 1977). 

Study Group 

The sample of the study was selected from students (n=6387) attending state high schools of 

the Ministry of Education in Amasya. The sample of the study consisted of 497 students and their 

parents selected via simple cluster sampling method. Table 1 presents the distribution of students 

based on demographic characteristics.  

Table 1: Distribution of students based on demographic characteristics 

Variable f % 

Gender 
Female 232 46,7 

Male 265 53,3 

Grade 

9th Grade 123 24,7 

10th Grade 150 30,2 

11th Grade 110 22,1 

12th Grade 114 22,9 

TOTAL 497 100 

 

Table 1 shows that 46,7% of the participating students were females and 53,3% were males. In 

terms of grade variable, 24,7% of the students were in 9th grade, 30,2% in 10th grade, 22,1% in 11th 

grade and 22,9% in 12th grade. 

Data Collection Tools 

Data were collected by means of a personal information form prepared by the researcher to 

collect personal data, the Parents Attitude Scale (PAS) developed by Demir & Şendil (2008) to 

determine parenting styles, and the “2x2 Achievement Goal Orientation Scale” developed by Akın 

(2006). 

Personal Information Form: The personal information form was prepared by the researcher to 

obtain the demographic characteristics (gender, grade level) of the participants.  

Parents Attitude Scale (PAS): The Parents Attitude Scale, conducted on 497 students’ parents, 

developed by Demir and Şendil (2008) is a Likert type scale composed of 46 items.  It has four sub 

dimensions, which are: democratic, authoritarian, overprotective and permissive. Cronbach Alpha 

values of the scale for sub dimensions are as follows: .83, .76, .75, and .74. Factor analysis was 

undertaken to determine the factor structure of the scale; item factor loads were found to be between 

.30 and .73. The first factor was titled “democratic attitude”, since it entails acceptance of the child as 

an independent individual and encouragement of development of personality and free expression of 
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ideas. The second factor was called “authoritarian attitude”, since it does not involve the acceptance of 

the child as an independent individual, but rather supports the view that the parent owns the child and 

includes styles such as unconditional obedience to rules, one-way communication, oppression, and 

verbal and physical punishment. The third factor was termed “overprotective attitude”, since it 

supports the view that the child is not self-sufficient and therefore should be constantly protected and 

it includes inappropriate interventions, excess control and avoidance of giving the child any 

responsibility. Finally, the fourth factor was called “permissive attitude”, since it consists of 

behaviours such as welcoming everything that the child does, giving excessive freedom, and 

overindulging the child (Demir & Şendil, 2008). Cronbach Alpha values for the factors in the current 

study were found to be between .75 and .86.  

2x2 Achievement Goal Orientation Scale: This scale was developed by Akın (2006) with four 

factors and 26 items. The factors are: performance-approach, performance-avoidance, learning-

approach and learning-avoidance. Factor analysis points to factor loads in scale items to be between 

.41 and .98. Cronbach Alpha values of the factors related to reliability of the scale change between .92 

and .98 (Akın, 2006). Cronbach Alpha values for the factors in the current study were found to be 

between .86 and .92. 

Data Analysis 

SPSS 20 package program was utilized in the data analysis.  Multi-regression analysis along 

with descriptive statistics, weighted mean and standard deviation values were used in the study. In the 

study, descriptive statistics that evaluate standard deviation and arithmetic mean were calculated in 

order to determine the perceptions of the students’ achievement goal orientation and parenting style.  

Multi regression analysis was used in order to determine the effect of parenting styles on students’ 

achievement goal orientation. In order to evaluate the hypotheses of the analysis, linearity and 

normality tests were done before multi-regression analysis. 

Results and Discussion 

Findings related to the first sub problem:  

Table 2 presents the findings related to students’ achievement goal orientation. 

Table 2: Findings related to students’ achievement goal orientation 

Variable N  Ss 

Learning approach  497 3,78 0,66 

Learning avoidance  497 3,25 0,80 

Performance approach 497 3,06 0,95 

Performance avoidance   497 2,81 0,80 
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Table 2 points to learning approach as the variable with the highest means in students’ 

achievement goal orientation, with a mean of =3,78. This is followed by learning avoidance with 

=3,25, performance approach with =3,06 and performance avoidance with =2,81. 

Findings related to the second sub problem: 

Table 3 presents the findings related to parenting styles as perceived by the parents. 

Table 3:  Findings related to parenting styles 

Variable N  Ss 

Democratic   497 3,94 0,624 

Authoritarian   497 2,30 0,610 

Overprotective  497 3,80 0,678 

Permissive   497 2,35 0,655 

Table 3 points to democratic style as the most perceived parenting style with a mean of 

=3,94, followed by overprotective  ( =3,80), permissive  ( =2,35) and authoritarian  styles ( =2,30). 

Findings related to the third sub problem  

Findings related to the effects of parenting styles on students’ achievement goal orientation are 

provided in Table 4.  

Table 4: Results of regression analysis related to the relationship between parenting styles and 

students’ achievement goal orientation 

 Variable B Standard 

Error 

β t p R R2 F 

L
ea

rn
in

g
 A

p
p

ro
a

ch
 Constant 20,361 2,146 - 9,490 ,000  

Democratic ,114 ,026 ,227 4,377 ,000 

Authoritarian ,010 ,038 -,001 -,012 ,991 ,311* ,097* 13,111* 

Overprotective ,101 ,043 ,116 2,319 ,021 

 
Permissive ,054 ,043 -,057 -1,249 ,212 

L
ea

rn
in

g
 A

v
o

id
a

n
ce

 Constant 9,962 1,658 - 6,008 ,000 

Democratic ,010 ,020 ,027 ,497 ,619 

Authoritarian ,069 ,029 ,115 2,329 ,020 ,217 ,047 6,070 

Overprotective ,128 ,034 ,196 3,818 ,000  

Permissive -,021 ,034 -,030 -,639 ,523 

P
er

fo
rm

a
n

ce
 

A
p

p
ro

a
ch

 

Constant 14,550 2,595 - 5,606* ,000 

Democratic -,031 ,032 -,052 -,987* ,324 

Authoritarian ,181 ,046 ,194 3,921* ,000 ,221* ,049* 6,325* 

Overprotective ,158 ,053 ,154 3,005* ,003  

Permissive -,042 ,053 -,037 -,791* ,429 
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P
er

fo
rm

a
n

ce
  

A
v

o
id

a
n

ce
 

Constant 11,187 1,981 - 5,647* ,000 

Democratic -,039 ,024 -,087 1,632* ,103 

Authoritarian -,121 ,035 ,169 3,432* ,001 ,235* ,055* 7,191* 

Overprotective ,140 ,040 ,178 3,500* ,001  

Permissive ,021 ,040 ,024 ,517* ,606 

p<.05 

Table 4 shows a medium level significant relationship between parenting style and learning 

approach orientation (R=0,311, R2=0,097. F= 13,111, p<.01). Examination of the standardized 

regression coefficient (β) shows the order of importance of parenting styles on learning approach 

orientation as: democratic, overprotective, permissive and authoritarian style. T-test results related to 

the significance of regression coefficients show that only the democratic and overprotective styles are 

significant predictors of learning approach orientation. Authoritarian and permissive parenting styles 

have no significant effect on learning approach orientation. 

Table 4 points to a low level significant relationship between parenting style and learning 

avoidance orientation (R=0,217, R2=0,047. F= 6,070, p<.01). Examination of the standardized 

regression coefficient (β) shows the relative order of importance of parenting styles on   learning 

avoidance orientation as overprotective, authoritarian, permissive and democratic styles. T-test results 

related to the significance of regression coefficients show that only overprotective and permissive 

styles are significant predictors of learning avoidance. 

According to Table 4, there is a low level and significant relationship between parenting styles 

and performance approach orientation (R=0,221, R2=0,049. F= 6,325, p<.01). Examination of the 

standardized regression coefficient (β) shows the relative order of importance of parental styles on 

performance approach orientation as authoritarian, overprotective, democratic and permissive styles. 

T-test results related to the significance of regression coefficients show that only authoritarian and 

overprotective styles are significant predictors of performance approach orientation. 

Examination of Table 4 points to a low level and significant relationship between parenting 

styles and performance avoidance orientation (R=0,235, R2=0,055. F= 7,191, p<.01). Examination of 

the standardized regression coefficient (β) shows the relative order of importance of parental styles on 

performance avoidance orientation as; overprotective, authoritarian, democratic and permissive styles. 

T-test results related to the significance of regression coefficients show that only authoritarian and 

overprotective styles are significant predictors of performance avoidance orientation.  

According to the findings obtained in the study, parenting styles as perceived by parents are 

listed as democratic, overprotective, permissive and authoritarian styles. The fact that democratic 

parenting style comes first in the parenting styles perceived by the students can be regarded as a 
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positive situation when we consider the studies (Arnett, 2010, Brown & Iyengar, 2008) which express 

the positive relationship between democratic parenting style and academic success and intrinsic 

motivation. Since intrinsic motivation means enthusiasm and willingness to learn, it brings academic 

success. Furthermore, according to River (2006) who cites Baumrind (1973), children raised with the 

democratic parenting style have a strong belief in their self-capability when they face academic tasks 

and difficulties. From this perspective, it can be said that democratic parenting style contribute to 

one’s self-efficacy. While there are some studies which express the positive effects of an authoritarian 

parenting style, there are more which express the positive effects of a democratic parenting style 

(Gonzalez, Greenwood & WhenHsu, 2001).  

Parenting styles are generally assessed in cultural, racial and socio-economic contexts. 

Therefore, they can have a different impact on goal orientation and student achievement (Rivers, 

2006). According to Rivers (2006) who cites Baumrind (1973), children of authoritarian parents have 

beliefs of self-competence when they face academic tasks and difficulties. Although the democratic 

parenting style has many positive outcomes in general, there are some studies that emphasize the 

positive effects of the authoritarian parenting style (Gonzalez, Greenwood & WhenHsu, 2001).  

Another finding of the study points to the order of students’ achievement goal orientation as: 

learning approach, learning avoidance, performance approach and performance avoidance. In addition 

to these results, it was also found that parenting styles have a medium level significant relationship 

with learning approach orientation and a low level positive relationship with learning avoidance 

orientation. In the research done by Odacı, Berber Çelik and Çıkrıkçı (2013), it can be seen that 

learning goal orientation comes first. In the research, the students have higher points in achievement 

goal orientation than learning goal orientation and this can be seen as a positive situation that 

contributes to academic success. Dupeyrat & Marine (2005) state that learning approach has a positive 

effect on learning activities and their outputs, whereas performance approach, which centres upon 

showing oneself as good to the others, has a negative effect on learning outcomes. In this context, it 

can be evaluated that students internalize learning. 

According to the another result of the study, parenting styles have a medium level meaningful 

relation with learning approach, and a low level meaningful relation in a positive direction with 

learning-avoidance approach, while the parenting styles with the most powerful and significant impact 

on learning approach orientation were democratic and overprotective styles, overprotective and 

permissive attitudes had a significant impact on learning avoidance orientation. It was found that 

parenting styles had a low level and significant relationship with performance approach and 

performance avoidance orientation. Analyses show authoritarian and overprotective styles had a 

significant impact on both orientations. 
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Parenting styles are generally evaluated in the cultural, racial and socio-economic context. 

These contextual factors can cause different effects on goal orientation and student success (Rivers, 

2006). The literature review provides some studies focusing on the relationship between parenting 

styles and achievement goal orientation. For example, Rivers, Mullis, Fortner and Mullis (2012) and 

Rivers (2006) express that there is no meaningful relation between parenting style and achievement 

goal orientation.  For instance, Lamborn et al. (1991) found that authoritative, authoritarian and 

permissive parenting styles have positive relationships with achievement goal orientation. On the other 

hand, WenHsu (2001) found that the authoritative parenting style is related to students’ performance 

orientation. Rivers’ (2006) study reported no significant relationships between parenting style and goal 

orientation, whereas Mital’s (2011) study on 160 students pointed to relationships between students’ 

learning goal orientation and the authoritative parenting style. In their study, Gonzalez et al. (2001) 

identified positive relationships between maternal authoritative style and learning orientation, and also 

between maternal authoritarian style and performance orientation. 

The study conducted by Lerdponkulrat et al. (2012) reported that students who perceived their 

parents as empathetic had higher learning orientations and students who perceived their parents as 

authoritarian had higher performance avoidance goals. The study by Gonzalez, Holbein and Quilter 

(2002) on 196 students found that authoritarian and permissive parenting styles were related to 

performance orientation, and that authoritative style was related to learning orientation. The study on 

650 university students by Mahasneh (2014) reported positive relationships between learning and 

performance orientations and democratic, authoritarian and permissive parenting styles and that 

authoritative parenting style is the best predictor of achievement goal orientation. On the other hand, 

Gafoor & Kurukkan (2014) express that democratic parenting style is the most effective on 

achievement goal orientation. 

Xu, Dai, Liu and Deng (2018) examined if and how adolescents’ perceived parental 

psychological con-trol and autonomy support influence their maladaptive academic functioning 

through their achievement goal orientations and obtained that compared with girls, adolescent boys 

perceived higher parental psychological control. Moreover, we found distinct effects of parental 

psychological control and autonomy support on adolescents’ maladaptive academic functioning 

through achievement goal orientations. Zong, Zhang and Yao (2018) investigated the relations 

between children’s perception of different dimensions of parental involvement (i.e. home-based 

involvement, school-based involvement and academic socialisation) and their achievement goals, and 

the moderating role of parenting style (i.e. parental autonomy support vs. psychological control) and 

found that home-based involvement was positively associated with performance-approach goals, 

schoolbased involvement was positively associated with mastery goals, and academic socialisation 

was positively associated with both mastery and performance-approach goals. Alivernini, Manganelli 
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and Lucidi (2018) conducted a study on  a sample of 10th-grade students and found that classroom 

performance-approach goal structures were related to performance avoidance personal orientations but 

not to performance-approach personal orientations. They also obtained the finding showing that the 

Personal Achievement Goal Orientation scales measure three related but separate factors: Mastery, 

Performance-Approach, and Performance-Avoidance. Gunderson, Donnellan, Robins and 

Trzesniewski (2018), on the other hand, found that learning goals show divergent relations to child age  

and to parents’ praise and criticism in elementary and middle school. It was also concluded in the 

study that making parents aware of the potentially positive effects of process praise and the potentially 

debilitating effects of person criticism might provide parents with more specific ideas about how to 

help encourage their children to adopt goals and behaviors that sustain academic motivation. In 

another study by Leung and Shek (2018), an attempt was made to examine the moderating effect of 

family functioning on the influence of maternal expectations of children’s education on adolescent 

achievement motivation in poor single-mother families and it was found that maternal expectations 

and family functioning positively predicted achievement motivation of Chinese adolescents in poor 

single-mother families. Miller and Neumeister (2017) investigated relationships among gender, 

perceived parenting style, the personality traits of conscientiousness and neuroticism, perfectionism, 

and achievement goal orientation in a high ability and high achieving young adult population and 

found that self-oriented and socially prescribed perfectionism had a positive relationship with 

performance goal orientation, suggesting that students with these perfectionistic tendencies are also 

more likely to have performance goals. Seginer and Mahajna (2018) postulated some hypotheses and 

found that in contrast to western data and in accordance with other non-western findings, the relation 

between perceived parenting and academic achievement is indirect. For Muslim adolescents in Israel it 

is linked via self-empowerment and higher education future orientation for girls and boys, and in the 

marriage and family domain for girls only. 

When the studies in the literature are analyzed, it can be said that parenting styles have an 

effect on students’ achievement goal orientation, even though there are some studies which don’t 

express any relation between parenting style and students’ achievement goal orientation (Rivers at all.; 

2012 and Rivers, 2006). When we evaluate these studies, we can say that the democratic parenting 

style has an effect on learning orientation, while the authoritarian parenting style has an effect on 

performance orientation. This shows that the findings of this research are supported by literature.  

Recommendations 

Based on both the research findings and the theoretical framework, it can be argued that 

parenting styles have important impacts on students’ achievement goal orientations. The authoritative 

style predicts learning orientation and the authoritarian attitude predicts performance orientation.  
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Based on these results, some suggestions are provided below:  

1-Teachers may be provided with seminars about identifying students’ achievement goal 

orientations and its importance to academic achievement 

2-School meetings or family seminars can be organized to create awareness about the 

relationships between parenting styles, student achievement and achievement goal orientation.  

Conclusion 

According to the findings of the study, it was concluded that the participants 

perceive democratic, overprotective, permissive and authoritarian parenting styles. Learning-approach, 

learning-avoidance, performance-approach and performance-avoidance are followed by students’ 

achievement goal orientation in a sequence. A positive and medium level relationship between 

parenting style and learning approach orientation was found in the study. It was also found that a 

positive low level relationship between parenting style and learning avoidance orientation. Learning 

approach orientation was significantly affected by democratic and overprotective parenting styles, 

while learning avoidance orientation was affected by overprotective and permissive parenting styles. 

There was a low level positive relationship with performance approach and performance avoidance 

orientation according to parenting style.  It was found that authoritarian and overprotective parenting 

styles had the most significant impact on both orientations 

References 

Akça R P, 2012. Ana- Babaların Çocuk Yetiştirmede Aşırı Koruyucu Olmaları. Akademik Bakış Dergisi 

29: 1-13. Retrieved from http://www.akademikbakis.org/eskisite/29/02.htm 

Akın A, 2006. 2X2 Başarı Yönelimleri Ölçeği: Geçerlik ve Güvenirlik Çalışması. Sakarya Üniversitesi 

Eğitim Fakültesi Dergisi 12: 1-13. 

Aksaray S, 1992. Adölesanların Benlik İmajlarını Etkileyen Etmenlerden Anne-Baba Tutum Algısı. 

Yayınlanmamış yüksek lisans tezi, Çukurova Üniversitesi 

Alivernini, F., Manganelli, S. & Lucidi, F. (2018). Personal and Classroom Achievement Goals: Their 

Structures and Relationships. Journal of Psychoeducational Assessment, 36(4) 354–365. doi: 

10.1177/0734282916679758. 

Amabile T M, 1996. Creativity in Context. Boulder, CO: Westview. 

Ames C, 1992. Classrooms Goals Structures and Student Motivation. Journal of Educational Psychology, 

84(3): 261-271. doi:10.1037/0022-0663.84.3.261 

Anderman E M, Griesinger T, Westerfield G, 1998. Motivation and cheating during early adolescence. 

Journal of Educational Psychology, 90: 1–9. 

http://www.akademikbakis.org/eskisite/29/02.htm


Educational Policy Analysis and Strategic Research, V 13,N 4, 2018 

© 2018 INASED 

 

 

105 

Baumrind D, 1973. The development of instrumental competence through socialization. In A. Pick (Ed.), 

Minnesota Symposium on Child Psychology (vol. 7, pp. 3-46). Minneapolis: University of 

Minnesota Press. 

Baumrind D, 1991. Effective parenting during the early adolescent transition. In P. A. Cowan & E. M. 

Hetherington (Ed), Advances in family research (Vol. 2). Hillsdale, NJ: Erlbaum. 

Baumrind D, Larzelere R E, Owens E B, 2010. Effects of Preschool Parents' Power Assertive Patterns and 

Practices on Adolescent Development. Science and Practice, 10(3): 157-201. 

doi:10.1080/15295190903290790 

Berends M, 2006.  Survey Research Methods in Educational Research.  In J. Green, G. Camilli, & P. 

Elmore (Eds.), Handbook of complementary methods for research in education (pp. 623-640).  

Mahwah, NJ:  Lawrence Erlbaum Associates. 

Çağdaş A, Seçer Z, 2006. Anne Baba Eğitimi. Ankara: Kök Yayıncılık. 

Demir E K, Şendil G, 2008. Ebeveyn Tutum Ölçeği (ETÖ). Türk Psikoloji Yazıları, 11(21): 15-25. 

Retrieved from http://www.turkpsikolojidergisi.com/PDF/TPY/21/15-25.pdf 

Dweck C S, Leggett E L, 1988). A Social-cognitive approach to motivation and personality, Psychological 

Review, 95(2): 256-273. doi.org/10.1037/0033-295X.95.2.256 

Ekşi A, 1990. Çocuk, genç, ana-babalar. İstanbul: Bilgi Yayınevi 

Elliot A J, McGregor H A, 2001. A 2x2 achievement goal framework. Journal of Personality and Social 

Psychology 80(3): 501-519. doi:10.1037///0022-3514.80.3.501 

Gander M J, Gardiner, H W, 1995. Çocuk ve ergen gelişimi. Bekir Onur (Ed), (p. 487). İstanbul: İmge 

Kitabevi.  

Gonzalez A R, Holbein M F D, Quilter S, 2002. High school students‟ goal orientations and their 

relationship to perceived parenting styles. Contemporary Educational Psychology 27(3): 450-470. 

Gonzalez A, Greenwood G, WenHsu J, 2001. Undergraduate students’ goal orientations and their 

relationship to perceived parenting styles. College Student Journal 35(2): 182-193. 

doi:10.5897/ERR2014.1789. 

Greene B A, Miller R B, 1996. Influences on achievement: Goals, perceived ability, and cognitive 

engagement, Contemporary Educational Psychology 21(2): 181-192. doi:10.1006/ceps.1996.0015 

Gunderson, E. A., Donnellan, M. B., Robins, R. W. & Trzesniewski, K. H. (2018). The specificity of 

parenting effects: Differential relations of parent praise and criticism to children’s theories of 

intelligence and learning goals. Journal of Experimental Child Psychology,173, 116–135. 

doi:10.1016/j.jecp.2018.03.015. 

Jagacinski C M, Duda J L, 2001. A comparative analysis of contemporary achievement goal orientation 

measures. Educational and Psychological Measurement 61: 1013-1039. 

doi:10.1177/00131640121971626 

Janet T. Y. Leung & Daniel T. L. Shek (2018). Family Processes and Adolescent Achievement Motivation 

in Poor Chinese Single-Mother Families. Journal of Family Issues, 39(9) 2523–2544. doi: 

10.1177/0192513X18757827. 

http://www.turkpsikolojidergisi.com/PDF/TPY/21/15-25.pdf
http://psycnet.apa.org/doi/10.1037/0033-295X.95.2.256
http://dx.doi.org/10.1006/ceps.1996.0015


Educational Policy Analysis and Strategic Research, V 13,N 4, 2018 

© 2018 INASED 

 

 

106 

Kaplan A, Maehr M L, 2007. The contributions and prospects of goal orientation theory. Educational 

Psychology Review 19(2): 141–184. doi:10.1007/s10648-006-9012-5. 

Kopko K, 2007.  Parenting styles and adolescents. Cornell Cooperative Extension, Retrieved from 

http://www.human.cornell.edu/pam/outreach/parenting/research/ upload/Parenting -20Styles-20and-

20Adolescents.pdf 

Kordi A, Baharudin R, 2010. Parenting Attitude and Style and Its Effect on Children’s School 

Achievements. International Journal of Psychological Studies (2)2: 217-222. Retrieved from  

www.ccsenet.org/ijps 

Lamborn S D, Mounts N S, Steinberg L, Dornbusch S, 1991. Patternce of competence and adjustment 

among adolecents from authoritative, authoritarian, indulgent and neglectful families. Child 

Development. 62: 1049-1065. Retrieved from  http://www.jstor.org/stable/1131151 

Lerdpornkulrat T, Koul R, Sujivorakul C, 2012. Influence of perceived parenting styles on goal orientations 

and career aspirations of high school science students in Thailand. roceedings- Behavioral Science 

and Social Problems-010 4th International Conference on Humanities and Social Sciences April 21st 

, 2012 Faculty of Liberal Arts, Prince of Songkla University. 

Mahasneh A M, 2014. Investigation the realitionship between goal orientation and parenting styles among 

sample of Jordanian university students. Educational Research and Reviews 9(11): 320-325. 

doi:10.5897/ERR2014.1789. 

Middleton M, Midgley C, 1997. Avoiding the demonstration of lack of ability: An underexplored aspect of 

goal orientation. Journal Educational Psychology 89: 710-718. doi: 10.1037/0022-0663.89.4.710. 

Miller, A. L. & Neumeister, K. L. S. (2017). The Influence of Personality, Parenting Styles, and 

Perfectionism on Performance Goal Orientation in High Ability Students. Journal of Advanced 

Academics, 28(4) 313–344. doi: 10.1177/1932202X17730567. 

Mital S B, 2011. The impact of maternal parenting style on achievement goals, academic performance, and 

personal interest in school among high school students. Unpublished PhD thesis. Fordam University. 

New York. Retrieved from http://fordham.bepress.com/dissertations/AAI3454820 

Pajares F, Britner S L, Valiante G, 2000. Relation between achivement goals and self- beliefs of middle 

school student in writing and science, Contemporary Education Psychology 25(4): 406-422. 

doi:10.1006/ceps.1999.1027 

Pajares F, Cheong Y F, 2003. Achievement goal orientations in writing: A developmental perspective, 

International Journal of Educational Research, 39(4-5), 437–455. doi:10.1016/j.ijer.2004.06.008. 

Pintrich P R, 2000. An achievement goal theory perspective on issues in motivation terminology, theory 

and research. Contemporary Educational Psychology 25: 92-104. 

Potter E F, Christine B, McCormick B A, 1994. Motivation in the writing classroom: Contributions of goal 

theory. The Annual Meeting of The American Educational Researsh Associtiona, 1-8. (New Orleans 

LA, April 4-8). Retrieved from http://files.eric.ed.gov/fulltext/ED377212.pdf 

Rivers, Jewrell Jr. (2006). The relationship between parenting style and academic achievement and the 

mediating influences of motivation, goal orientation and academic self-efficacy. The Florida State 

http://www.human.cornell.edu/pam/outreach/parenting/research/%20upload/
http://www.ccsenet.org/ijps
http://www.jstor.org/stable/1131151
http://psycnet.apa.org/doi/10.1037/0022-0663.89.4.710
http://fordham.bepress.com/dissertations/AAI3454820
http://dx.doi.org/10.1016/j.ijer.2004.06.008
http://files.eric.ed.gov/fulltext/ED377212.pdf


Educational Policy Analysis and Strategic Research, V 13,N 4, 2018 

© 2018 INASED 

 

 

107 

University DigiNole Commons, Electronic Theses, Treatises and Dissertations. Paper 1875. 

Retrieved from http://diginole.lib.fsu.edu/cgi/viewcontent.cgi? article=4441&context=etd 

Ryan R M, Stiller J, 1991. The social contexts of internalization: Parent and teacher influences on 

autonomy, motivation and learning. In P.R. Pintrich & M. L. Maehr (Eds.). Advances In Motivation 

and achievement: 115-149, Grenwich, CT:JAI. 

Schunk D H, 1996. Self-efficacy for learning and performance, The Annual Conference of the American 

Educational Research Association, (New York, NY, April 8-12.) Retrieved from  

http://files.eric.ed.gov/fulltext/ED394663.pdf 

Seginer, R. & Mahajna, S. (2018). Future orientation links perceived parenting and academic achievement: 

Gender differences among Muslim adolescents in Israel. Learning and Individual Differences, 67, 

197–208. doi: 10.1016/j.lindif.2018.08.009.  

Steinberg L, 2001. We know some things: parent-adolescent relationships in retrospect and prospect. 

Journal of Research on Adolescence, 11(1),1-19.  Retrieved from 

http://www.comm.umn.edu/~akoerner/courses/4471-F12/Readings/Steinberg%202001.pdf 

Tanaka A, Ysmauchi H, 2001. A model for achievement motives, goal orientation, intrinsic interest and 

acedemic achievement. Psycholog. Reports 8, 123-135. 

Tuzcuoğlu N, Tuzcuoğlu S, 2007. Çocuğun cinsel eğitimi: Anne ben nasıl doğdum (4. Baskı). 

İstanbul:Morpa Kitabevi. 

Tuzgöl M, 1998. Ana-Baba Tutumları Farklı Lise Öğrencilerinin Saldırganlık Düzeylerinin Çeşitli 

Değişkenler Açısından İncelenmesi. Yayınlanmamış yüksek lisans tezi, Hacettepe Üniversitesi. 

Vural B, 2004. Öğrencilerin başarısı için, aile okul birlikteliği (2. Baskı). İstanbul:Hayat Yayınları. 

Williamson J B, Karp D A, Dalphin J R, 1977. The Research Craft: An Introduction to Social Science 

Methods. Boston: Little, Brown and Company. 

Xu, X., Dai, D., Liu, M. & Deng, C. (2018). Relations between Parenting and Adolescents’ Academic 

Functioning: The Mediating Role of Achievement Goal Orientations. Front. Educ. 3(1). doi: 

10.3389/feduc.2018.00001. 

Yavuzer H, 2000. Ana-baba ve çocuk (13. Baskı). İstanbul: Remzi Kitabevi 

Zong, X., Zhang, L. & Yao, M. (2018). Parental involvement and Chinese elementary students’ 

achievement goals: the moderating role of parenting style. Educational Studies, 44(3), 341-356, doi: 

10.1080/03055698.2017.1373634.  

  

http://diginole.lib.fsu.edu/cgi/viewcontent.cgi
http://files.eric.ed.gov/fulltext/ED394663.pdf
http://www.comm.umn.edu/~akoerner/courses/4471-F12/Readings/Steinberg%202001.pdf

