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Abstract
It can be said that activities form the basis for active learning, but teachers determine which activity is
effective for the development of students. One of the criteria in this determination is the student,
which is the basic input of education. Therefore, the aim of the study is to determine the opinions of
primary school students about the activities based on their observations. To this end, variables such as
the scope, type, location and frequency of the activities, the feelings and thoughts of the children about
these activities were determined. The study employed the case study design, one of the qualitative
research designs. The study group was comprised of 20 fourth grade students attending primary
education in the city of Muğla in the spring term of the 2017-2018 school year. The data were
collected by using a semi-structured interview form developed by the researchers. In order for the
children to remember the activity types, the activities were introduced to the children one by one
before initiating the data collection process. In order to eliminate peer effect in the data collection
process, the interviews were individually conducted with each participant and each one lasted 5-10
minutes. In the analysis, content analysis was used. As a result, it was found that the activities most
liked by the children are game-based and writing-based activities. Moreover, the students stated that
activities are generally conducted inside the class and that they would like to conduct more activities
in out-of-class environments.
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Introduction
Due to the student-centred approach adopted in curriculums, it is generally accepted that the
activities chosen for the accomplishment of a qualified education are important in the field of
education. As curriculums hold students responsible for their own learning, they require the teaching
to be planned in such a way that students will be active in the process of knowledge construction
(Ministry of National Education [MoNE], 2008). Therefore, determining what the concept of activity
means in teaching environments and creating a framework accordingly is necessary for the
accomplishment of learning objectives.
The concept of activity has been defined as “the state of being active” by the Turkish
Language Association (TDK) (TDK, 2018). In educational environments, rather than the term activity,
the term educational activity is used and it is defined as “the activity organized inside or outside the
school, having some characteristics educational in nature and closely concerning students and teachers
or the activity performed outside the class hours and generally organized by the student association”
(TDK, 2018). Aside from the dictionary definitions of the concept of activity, some approaches are
affective in the determination of the concept of activity.
Burgess (1971) defines the concept of activity as works that are developed through
educational activities and educational suggestions and that adults think are effective in learning.
MacDonald (2008) defines the activity as the scope of the activities that learning is based on, that
supports students' learning and generally increases the level of learning. As the number of educational
activities complying with the constructivist approach has increased, the concept of activity can be seen
as the “exploration stage” of the 5E model (Özmen, 2004). The exploration stage refers to a process
that involves students’ using inquiry methods to explore or observe the new situation, guessing with
free thinking within the boundaries of the activity, establishing hypotheses and creating discussions on
them (Bozkurt, 2012). At this stage, the student is in the most active role, the teacher is in the passive
role, and the teacher encourages students to think and comment by asking questions. For these
reasons, the exploration stage of the 5E model contains similarities with activity (Özmen, 2004).
Although the “task”, which is at the centre of the concept of the activity, is translated into the
Turkish as “görev”, it is not an exact counterpart because besides including activities related to the
problem, “task” should be related to social groups like teachers and students in the educational
environment and the interactions between them (Herbst, 2008). Doyle (1988) focused on tasks used in
academic settings and classrooms. Tasks include products, actions, resources and responsibilities,
regardless of subject and teaching area. Seen from this perspective, tasks and accordingly activities are
tools we use to achieve our objectives. Since activities are tools, the perspective of the teacher, the
method he/she chooses and many factors affect their shaping in the process of using them for teaching
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purposes. In this context, the activity is the activation of tasks in line with a pedagogical approach.
Doyle (1988: 169) explained the prominent features of the concept of activity.


Activity requires students to actively participate in by taking responsibility,



Activity involves a set of activities performed by using some tools and resources,



Activity aims to yield a product complying with the designated objectives,



Activity should include interesting and important educational works.

Teachers assume an important role in determining what students' responsibilities will be in
carrying out activities, the way they use the tools, equipments or resources, instructions and the
resulting product (Koç, 2006, Riedler & Eryaman, 2016). However, since the student is a practitioner
in the implementation of activities, the teacher and the student cannot be considered separately for an
effective process. It is important to determine students' observations about the activities implemented
in and out of the classroom in terms of the quality of the resulting product. If students' opinions about
the activities are determined, it will be easier to determine the type of activities that will be chosen to
achieve the objective in the educational environment. Thus, it will be easier for the student to achieve
the objective and the quality of education will increase. The application of the types of activities
determined to be good and effective for the target audience is important as it will increase the
motivation of students towards the lesson and create an entertaining environment especially for
primary school students. In this regard, the purpose of the current study is to determine primary school
fourth graders’ opinions about the activities based on their observations. To this end, answers to the
following questions were sought:
1. What are the opinions of the primary school fourth grade students about the activities they
like the most?
2. According to the primary school fourth graders, where are the activities are performed and
which place do they prefer to perform activities?
3. What are the activities most frequently done by the primary school fourth graders in the
educational settings?
4. How do the primary school fourth grade students feel while doing activities?
5. What are the activities that the primary school fourth grade students would prefer to do
instead of the activities they are normally engaged in?
6. What are the activities that the primary school fourth graders do not like?
7. Who would the primary school fourth graders like to do the activities with?

373

Educational Policy Analysis and Strategic Research, V 15, N 2, 2020
© 2020 INASED

Method
Research Model
The current study aiming to determine the primary school fourth graders’ opinions about the
activities they do employed the case study design, one of the qualitative research designs. The case
study design is used in studies aiming to elicit in-depth information about the subject of research and
to understand the case in all respects (Merriam, 1998). Moreover, the case study is defined as the
investigation of the questions focusing on how and why the event or phenomenon under investigation
occurs (Yin, 1984). As the current study focused on the activities implemented in classes where the
education process of primary school fourth graders was conducted, the holistic single case design was
used.
Study Group
The study group of the current research aiming to determine the primary school fourth
graders’ opinions about the activities is comprised of 37 primary school students. The participating
students were attending the fourth grade classes of two state primary schools located in the Aegean
Region of Turkey in the spring term of the 2017-2018 school year. In the selection of the participants,
the maximum variation sampling method was used. The purpose in maximum variation sampling is to
maximize the diversity of individuals in the sample determined in accordance with the subject of the
research (Yıldırım and Şimşek, 2016). Accordingly, while determining the participants of the current
study, attention was paid to the academic achievement of the participants, their gender and their being
taught by different teachers, as well as their voluntary participation. Thus, it would be possible to
determine the opinions of the students taught by different teachers about the activities. Of the
participating students, 19 are boys and 18 are girls and they have been taught by six different teachers.
When the grade point averages of the participants are examined, it is seen that the grade point
averages of 12 students are 80 or under 80, those of 13 students are in the range of 81-90 and those of
the remaining 12 students are 90 or over. After the participants were selected, consent forms were
gathered from the students, their parents and teachers.
Data Collection
The data in the current study were collected by using the semi-structured interview form
developed by the researchers. The interview method was preferred as it is a strong method to elicit
individuals’ experiences, feelings and perceptions. While developing the interview form, first the
related literature was reviewed by using the key words “activity, “activity in primary school”, “activity
in education” and “activity in instruction” and on the basis of the information obtained from this
literature review, a semi-structured interview form was developed. This semi-structured interview
form was submitted to the review of two experts having works on educational and instructional
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activities and two primary school teachers and required changed were made on the basis of the
feedbacks given by them. The interview form was piloted on three fourth graders who would not
participate in the actual study and the incomprehensible items were corrected. The interviews were
conducted with the primary school fourth graders individually in April in the spring term of the 20172018 school year by the researcher and they were tape-recorded. The interviews were conducted in a
setting quite enough not to distract the students’ attention. The mean duration of the interviews was
found to be 6 minutes 40 seconds. The items in the interview form are given below:
1. What is the activity you like doing the most? Why do you like this activity?
2. Do you do the activity you like doing the most in the class or in the garden?
 Where would you like to do this activity? Can you explain why?
3. What is the activity you do the most at school? Can you explain it?
 How do you feel while doing this activity?
 Would you like to do another activity in the day at school? (If yes, “Which activity
would you like to do? Why would you like to do this activity?)
4. What is the activity that you dislike doing the most? Why do you dislike this activity?
5. Which one would you prefer while doing an activity; to be alone or to be with your peers?
Can you explain why?
Data Analysis
In the analysis of the collected data, content analysis was used. Content analysis was preferred
as concepts and relationships between these concepts were used (Yıldırım and Şimşek, 2016) and the
basic meanings were expressed as themes (Patton, 2014). In the current study, the basic meanings and
the relationships between them were taken into consideration in the construction of the themes. Before
the data analysis, the recorded data were transcribed. These transcribed data were read by two
researchers separately, draft themes in light of the interview items were determined and the students’
responses were coded. By using the formula proposed by Miles and Huberman (1994) “Agreement /
(Agreement + Disagreement) x 100”, the inter-coder reliability was calculated to be 83%. An
agreement value over 70% is considered to be an acceptable value (Miles and Huberman, 1994). The
codes on which there were disagreements, discussions were held and then agreement was reached and
thus the final form of the codes was given. The themes found in connection with the sub-problems of
the study are presented in tables and within the text, codes are included. The derived themes and codes
are supported with the quotations taken from the primary school fourth grade students’ responses.
Through the frequent presentation of raw data, the reader confirmation is ensured.
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Results
In this section, the primary school fourth grade students’ opinions about the activities they like
doing the most, the place where the activity is performed, the activities most frequently done within
the day, the activities they dislike doing the most and who they are with while doing the activity are
presented in the form of frequencies in tables and the reasons for these findings are explained in detail.
Table 1 Frequency Distribution of the Activities the Primary School Fourth Grade Students like
Doing the Most
Type of the activity most liked
Game
Painting
Experiment
Quiz
Problem solving
Acting out
Writing
Manual activities
Project work
Asking riddles
Total

f
10
7
5
4
3
2
2
2
1
1
37

As can be seen in Table 1, the activity most liked by the primary school fourth grade students
is “game” (10). The students stated that they like the game activity as it is fun (8), as it is easy to
develop through the game activity (1) and as the game activity contributes to both learning and having
fun (1). In this connection, Ö1 stated “…. I can improve myself better when I play game …”.
Moreover, primary school fourth grade students stated that they like “painting” activity (7) as it allows
them to use their imagination (3), as they like drawing and colouring (2), as it improves their manual
skills (1) and as it is relaxing (1). In this connection, Ö5 stated “…. I feel good as I can use my
imagination while painting …”, Ö12 “…. I like drawing something …”. Primary school fourth grade
students stated that they like doing “experiment” (5) as it is enjoyable (4) and as they can learn new
things (1). In this connection, Ö19 stated “…. While conducting experiment, I like exploring living
things with microscope in science classes …”. Primary school fourth grade students like the “quiz”
activity (4) as they can learn new things (2), as it increases their desire to learn (1) and as it is
enjoyable (1). In this connection, Ö12 stated “…. Knowledge makes me happy; it is wonderful to learn
new things …”. Primary school fourth grade students stated that they like the “problem solving”
activity (3) as it is enjoyable (2) and relaxing (1). Primary school students stated that they like
the “acting out” activity (2), as it is like a game (1) and enjoyable (1). Primary school fourth grade
students stated that they like the “writing” activity (2), as they like the Turkish course (1) and as it is
easy (1). Other activities liked by students include “manual activities” (2), “project work” (1) and
“asking riddles” (1). Primary school fourth grade students like the project work activity as it is
enjoyable and the asking riddles activity as they can learn new things.
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Table 2 Frequency Distribution of the Places Where the Activities Are Done By the Primary School
Fourth Grade Students and of Their Preferences for the Place Of Activity
Place where the activity is done
Class
Student preference
Garden
Class
Both garden and class
Total

f
37
f
31
4
2
37

As can be seen in Table 2, all of the participating students stated that they do activities in the
“class”. On the other, the students would like to do activities in the “garden 31”, “class (4)” and in the
“both garden and class (2)”. The students stated that they would like to do activities in the garden as
air is clean (10), activity is done more comfortably (5), it is more enjoyable (4), the classroom is hot
(2), games played outdoor are liked more (2), it is closer to real life (1) and there are more children in
the garden (1). In this connection, some students expressed their opinions as follows: Ö26 “…. We
get more oxygen in the garden…”, Ö19 “….as there are more children, I like activities done in the
garden more …”. Some students stated that they prefer doing activities in the class as it is more
enjoyable (2) and they feel better in the classroom (1). In this connection, Ö21 stated “….I find
activities done in the class more enjoyable…”. On the other hand, some students prefer both the
classroom and the garden as they are successful in both environments. This is stated by Ö28 as
follows: “….I like doing activities no matter where they are done…”.
Table 3. Frequency Distribution of the Activities Most Done By the Primary School Fourth Grade
Students
Activities most done
Reading
Writing
Solving problem
Painting
Game
Acting out
Experiment
Manual activities
Total

f
16
13
7
4
3
2
1
1
47

As can be seen in Table 3, the activity most frequently done by the primary school fourth
graders is “reading (16)”, followed by “writing (13)”, “problem solving (7)”, “painting (4)”, “game
(3)”, “acting out (2)”, “experiment (1)” and “manual activities (1)”.
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Table 4. Frequency Distribution of the Feelings of the Primary School Fourth Grade Students While
Doing Activities
Feelings while doing activities
Happy
Excited
Good
Bored
Scared
Tired
Unhappy
Joyful
Total

f
15
8
8
2
2
1
1
1
31

As can be seen in Table 4, while doing activities the primary school fourth grade students felt
“happy (15), “excited (8)”, “good (8)”, “bored (2)”, “scared (2)”, “tired (1)”, “unhappy (1)” and
“joyful (1)”. The reasons for students’ feeling happy are curiosity (8), liking reading very much (4),
learning easily (1), doing correctly (1) and liking (1). In this connection, some students expressed their
opinions as follows; Ö17 “….I feel happy as I am doing something good…”, Ö25 “….I feel happy as
long as I can do…”. The reasons for students’ feeling excited are the sense of uncertainty about
whether they can do the activity (5), learning new information (1) and the sense of uncertainty about
whether they will have difficulty or not (1). In this connection, some students expressed their opinions
as follows; Ö7, “….I get very excited…”, Ö20 “….when it is my turn, I feel very excited…”. The
reasons stated by the primary school fourth grade students for their feeling good include learning new
information (2), getting distanced from negative feelings (1), learning by having fun (1), liking doing
activities (1) and developing oneself (1). As the reasons for their feeling bored, they stated the
following: writing is difficult (1) and we need to work hard (1). In this connection, one student
expressed his/her opinion as follows; Ö2, “….I feel bored with writing…”. As the students are afraid
of making mistake, they feel scared (2) and in this regard Ö14 stated, “…when I cannot finish the
activity, I think that I will be unsuccessful as I have made some mistakes…”. Moreover, a student
feels unhappy as he/he does not like writing (1).
Table 5. Frequency Distribution of the Activities That the Primary School Fourth Grade Students
Would Like to Do Instead of the Activities They Are Doing
Activity they would like to do
I do not want to do any other activity
I would like to play
I would like to paint
Quiz
Experiment
Asking riddles
Doing research
Writing
Group activities
Manual activities
Total

f
12
8
4
3
3
2
2
1
1
1
37
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When the activities that the primary school fourth grade students would like to do most instead
of the activities they are doing are examined in Table 5, it is seen that “they do not want to do any
other activities (12)”, “they would like to play games (8)”, “they would like to paint (4)”, “they would
like quizzes (3)”, “they would like to conduct experiments (3)”, “they would like to ask riddles (2)”,
“they would like to do research (1)”, “they would like to write (1)”, “they would like to do group work
(1)” and “they would like to do manual works (1)”. The main reason for the students’ not wanting to
do any other activities is that they find the activities they do good (8). In this connection, some
students expressed their opinions as follows; Ö12, “….I like these activities …”, Ö23 “….My teacher
finds nice and enjoyable activities; therefore, I do not want any other…”. They would like to do game
activities as they like games (4) and they are enjoyable (1). In this connection, Ö25 stated “….when it
is game, it is full of fun and I learn better; therefore, I would like game activities…”. Students would
like to do painting activities as they are enjoyable (1); they want more quizzes as they like them (2)
and learn better with them (1). In relation to painting activities, Ö4 stated “….I have more fun when I
do painting activities…”. The reasons stated by students for their preference for experiment activities
are that their curiosity is aroused by these activities (1) and they learn new information (1); the reason
for their liking riddle activities is that they like them (2). In addition, the reason for their preference for
research activities is their learning new information (1) and the reason for their preference for manual
activities is investing effort (1).
Table 6. Frequency Distribution of the Activities Disliked By the Primary School Fourth Graders
Activity disliked
Writing
Painting
There is no activity I dislike
Problem solving
Game
Reading
Singing activities
Numerical activities
Total

f
15
7
6
4
2
1
1
1
37

As can be seen in Table 6, the activities disliked by the primary school fourth grade students
are “writing (15)”, “painting (7)”, “problem solving (4)”, “game (2)”, “reading (1)”, “singing activities
(1)” and “numerical activities (1)”. Moreover, six of the participants stated that there is no activity
they do not like. In this connection, Ö9 stated “….I like the activities we do; it does not matter for me,
I do all the activities ...”. It was found that students do not want to do writing activities, as they find
them exhausting (9), boring (5) and difficult (1). As the reason for not writing activities, Ö22 stated
“….I get tired as I constantly use my hand while writing; therefore, I do not want to do it…”. Some
students do not like painting activities as they are bad at painting (2), as they are bad at drawing and
colouring (1) and as they do not like painting (1). In this connection, Ö3 stated “….I do not enjoy
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painting and colouring; I do not feel like doing it …”. Students stated that they do not like doing
problem solving activities as they get bored (1), they are afraid of making mistake (1) and these
activities are not enjoyable (1). Ö15 stated that following as the reason for not liking problem solving
activities; “….I am afraid of making mistake; therefore, I avoid doing them…”. Students stated that
they do not like game activities as they cause chaos in the class (1); reading activities as they are not
enjoyable (1) and numerical activities as they are exhausting their cognitive capacity (1).
Table 7. Frequency Distribution of the Persons with Whom the Primary School Fourth Grade Students
Would Like To Do Activities
With whom
Peer
Individually
Total

f
30
7
37

As can be seen in Table 7, 30 of the primary school fourth grade students would like to do
activities with their peers while 7 of them would like to do them individually. Students stated that they
would like to do activities as they are introduced to different ideas (11), have more fun (6), support
each other (6), get bored when alone (5) and feel concerned when alone (2). In this connection, some
of the students expressed their opinions as follows; Ö18 “…I feel bored when I am alone and do not
enjoy doing the activity but when I am with my friends, I also learn their opinions and thus, it becomes
more enjoyable…”; Ö5 “….being with friends is more enjoyable …” and Ö11 “….I ask for my
friends’ opinions; sharing ideas with them is better…”. On the other hand, some students stated that
they would like to do activities individually as they can think more effectively (3), as they can
concentrate better (2), as they obtain better outcomes (1) and as they can do as they wish (1). In this
connection, some students expressed their opinions as follows Ö7, “….I like thinking on my own …”
and Ö12, “….I can concentrate better when I am alone. When I am with my friends, I get
distracted…”.
Discussion, Conclusion and Recommendations
As a result of the current study, it was concluded that the activity most liked by the primary
school fourth graders is game-based activities. As known, game is not only enjoyable but also can
have significant impact on learning (Seyrek and Sun, 1991, cited in Çağlak-Sarı, 2011) and as stated
by Piaget and Vygotsky, it is an intense mental activity involving exploration, inquiry and trial
(Piaget, 1992, cited in Çağlak-Sarı, 2011; Nicolopoulou, 1993). Therefore, structuring the learning
process on the basis of games allows students to be subjected to interesting learning experience (Lester
et al., 2014). Thus, it seems to be an expected result for the current study that the activities based on
games were liked by the primary school students. Moreover, in the literature, there are many studies
arguing that when game is used as an instructional method, it can support all the developmental areas
of individuals and contribute to their learning

(Aksoy, Tozduman-Yaralı, 2017; Biriktir, 2008;
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Coşkun, Akarsu and Kariper, 2012; Gözalan, 2013; Özaslan, 2006; Tural, 2005; Uğurel and Moralı,
2008). Parallel to these findings in the literature, the students participating in the current study stated
that they like games as they are enjoyable but also they can learn better and more easily with games.
Similarly, Aslan-Akın and Atıcı (2015) investigated the effect of game-based learning environments
on students’ achievement and opinions and found that the students think that game is an effective
method facilitating their learning. It should not be forgotten that it is important for children to express
their views about the game in their own words as it means collecting data from people directly
experiencing the incidence about their experience.
All the students participating in the current study stated that they do activities in their
classrooms. However, out-of-class learning environments are important for active learning, learning
by doing and learning by relating to real life (Saraç, 2017). Moreover, it should not be forgotten that
out-of-class learning environments, especially natural environments, will make children more active
and the movement will support learning in this context. In their study with preadolescents, Hillman et
al. (2009) determined that 20-minute walks that children undergo prior to the learning activity make
children more cognitively active and facilitate learning. Out-of-class natural learning environments
positively affect all areas of development in children, but they also provide implicit learning
opportunities (Louv, 2008/2010; Shamsuddin, Bahauddin and Aziz, 2012), and efforts should be made
to do all the activities done in the classroom in out-of-class environments as well. In his study with
Finnish students, Kangas (2010) took the opinions of children about the ideal school and learning
environment, and according to the results of the study, the children defined the ideal school
environment as open spaces where they can play more and have more fun. Parallel to these findings in
the literature, the students stated that they would like to do activities in the garden as it would be more
efficient to work in clean air and more enjoyable in the garden.
In addition, it was found that the activities most frequently done by the primary school fourth
grade students are reading, writing and problem solving. In the existing research, it has been reported
that the lesson delivery method most preferred by teachers is lecturing (Akçay, Akçay and Kurt, 2016;
Saracaloğlu and Altın, 2020; Ütkür, 2016). The activity types found to be most common ones in the
current study seem to be in compliance with this preference of teachers. Moreover, in the current
study, it was found that while the students were doing activities, the feeling most experienced by them
was happiness and the reason for this was found to be curiosity. In addition, the large majority of the
students stated that they would not like to do any activities other than the ones they were already
doing. The majority of the students who would like to do other activities on the other hand stated that
they would like to do game-based activities.
As a result of the current study, it was concluded that the students most disliked the writing
and painting activities. The act of writing, defined as a difficult and complex skill (Pytash and Li,
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2014), is a manipulative motor skill in which small muscles are active, and visual perception is also
active in the writing process (Clark, 2010; Seo, 2018). Given that children use fine motor skills less
and rather than writing with a pencil they write more with keyboards as a result of technological
developments, it seems to be understandable that the students stated writing and painting activities as
the most disliked activities and this might be because their hand and finger muscles are not developed
well, they can get tired easily. Moreover, six of the students participating in the current study stated
that there was no activity they did not like.
When the primary school fourth grade students’ opinions about with whom they would like to
do activities were examined, it was found that 30 of them would like to do with their peers while 7 of
them would like to do them individually. The reason why most of the students want to do the activities
with their friends can be thought that they enjoy doing activities with their peers. Peer education is a
student-centred approach that enables students to collaborate and perform activities related to classes
(Deshpande and Ahmed, 2019). When the literature is reviewed, it is seen that peer support at different
levels is effective in terms of attitude towards various classes, learning and academic achievement
(Mazlum, 2015; Özcan, 2017; Töman, 2018; Töman and Yarımkaya, 2018; Yaşar, 2016; Yayla,
2017). The students stated that they would like to do activities together with their peers as they could
get to know different ideas, have more fun and support each other. Thus, it can be stated that it is
important to prefer group activities while selecting activities to be carried out because students doing
activities together can see different perspectives, have more fun and develop stronger solidarity.
In line with these results, teachers can be suggested to include games and game-based
activities more in the activities they will conduct in the class. Planning the activities to be carried out
as out-of-class and even out-of-school activities will make students more active in the learning
process. In addition, it is among the suggestions to minimize the negative perception of writing, which
is one of the basic language skills, through game activities and the activities to be conducted outside
the classroom. Future research can evaluate the activities specific to a course or a subject. Moreover,
the opinions of students from different grade levels about activities can be investigated.
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